People are equipped with the ability to learn something new every moment in their educational life and daily life. In the learning process, a great number of processes are applied to get the expected behaviour. Cognitive processes are the main point of our learning process. Cognitive development starts from the birth. Learning occurs by adding new information on the previously learnt information. At this point, metacognitive process includes a person's knowing his own actions, become aware of them, supervise them, think about them, draw conclusions and plan them. These skills also make learning process easier. It is highly important for our education system and students that the teachers have those skills, too. In that sense, primary school teacher candidates' metacognitive awareness level has been analyzed in this study. In the study, scanning method has been used to describe the current situation. Our sample includes the 1st, 2nd, 3rd and 4th grade students who study at two Education Faculty in 2015-2016 academic year in Turkey. 370 teacher candidates participated in this study. As the data collection tool, Metacognition Awareness Inventory which was developed by Schraw and Dennison (1994) and adapted to Turkish by Akın, Abacı and Çetin (2007) has been used. SPSS16 program has been used for data analysis. As a result of the study, it was found that primary teacher candidates have high level of metacognitive awareness and the correlation among parameters has been analyzed with Metacognition Awareness Inventory.
Introduction
When we consider the characteristics that our era looks for, a number of abilities, skills and strategies can be mentioned. The individuals who directly absorb information that is provided, do not adapt it according to their needs, cannot use learning strategies as frequently as expected, imitate expected behaviors, do not think or criticize, and do not process information in their brains cannot be our era's expected profile. For this reason, it is highly important that people know how they learn best, have an idea about cognitive processes and actively use learning strategies (Senemoğlu, 2012) . Flavell (1976) used the term "metacognition" to mean that a person is aware of his cognitive processes and can control these processes; and since then this term has been used in the field (cit. Tüysüz, 2013) . Senemoğlu (2012) defines this term as both learning and understanding, and knowing how to learn. What is more, "above cognition, metacognition, the cognition of cognition" are used in the field (Akın, 2006) . However, a question whether metacognition is a different knowing level than regular cognition, or it is a meta-memory characteristic, or just a way of thinking or an instinct has been asked since the term aroused in the field (Akpınar, 2011) .
Metacognition, being part of cognitive processes which are important for learnercentered education system, is one of the elements that help individuals learn by themselves (Baltacı and Akpınar, 2011) . When a person is aware of the metacognitive processes, he can rotate, plan, observe and evaluate his learning (Memiş and Arıcan, 2013) . These abilities help individuals think critically, solve problems, make deductions and think creatively.
"Metacognitive awareness", being necessary for the thinking abilities that are aimed to be gained in our education system, is a crucial term for educational platforms. While a person is learning, it's also important that he uses the abilities of planning, observing and evaluation. A person can define the task or problem, choose the best strategy to complete the task, compile the necessary sources to reach a solution and present information by operating knowledge (Sarpkaya et. al, 2011) . If a person cannot use learning strategies and metacognition effectively, there may be problems in the learning process and student may fail (Vural, 2011) .
Metacognition can be analyzed under two headings of "knowledge of cognition" and "organization of cognition". Knowledge of cognition is knowing your and other people's cognitive processes, structure of cognition, its functioning, what we/they know and what we/they don't know, etc. Organization of cognition is the ability to use metacognitive knowledge to reach cognitive goals (Demircioğlu, 2008) . The use of metacognitive abilities can be analyzed under three periods. The first period includes ages 0-5 when no strategies are used or taught. The second period includes ages 6-9 when strategies are used but not produced. The third period includes ages 10-11 when strategies are understood and appropriate strategy can be automatically chosen and used (Senemoğlu, 2012) .
Teachers, who will raise the quality of life in the society by educating individuals, should control their own thinking processes so as to deal with the problems they encounter, find strategies by evaluating these processes, believe in themselves while implementing these strategies, and be patient during these processes (Tunca and Alkın Şahin, 2014) . Their metacognitive awareness should be at optimum level to create new methods by designing learning opportunities taking students' learning types into account, to develop new ways so as to solve problems. In addition, they should be aware of the ways in which students learn by taking metacognitive strategies in the school environment into consideration (Akın, 2006) .
As a must of constructive learning, students should build and process knowledge in their minds and be active in the learning process. In our education system in which students are active and teachers are guides, primary teachers should be aware of metacognitive strategies and use them (Tüysüz et.al, 2008) . Besides being a role model for the students, primary teachers should be able to help their students gain metacognitive thinking abilities.
If we want our students to gain high level cognitive abilities and have enough level of metacognitive awareness, our teachers should also have these skills and abilities. That is why, it is of high importance that primary school teacher candidates, who are important for basic education, should have enough level of metacognitive awareness. Within this frame, the aim of our study is to determine primary school teacher candidates' metacognitive awareness level and to see if there is a meaningful correlation between their awareness level and various parameters.
Method

Research Model
In this study, descriptive analysis has been used to see the current situation. Descriptive studies are generally used to clarify a situation, analyze it according to certain standards and see the prospective relations between situations. In a study like this, main aim is to define and describe a subject thoroughly (Çepni, 2009 Table 1 ). Table 1 shows that female teacher candidates are a lot more than male teacher candidates and when the students are analyzed according to their universities; there are 180 teacher candidates at Istanbul University and there are 190 teacher candidates at Bulent Ecevit University. When the grades of the students are analyzed, the population seems to be more or less the same. When the high school types of the teacher candidates are analyzed, the number of Vocational High School graduates is the least of all and the number of Anatolian High School graduates is the most of all. Income level of most of the teacher candidates is medium. There are 15 teacher candidates who do not use social media. There are 54 people who use social media for 5-10 mins. a day, there are 121 people who use social media for 11-30 mins. a day, there are 91 people who use social media for 31-60 mins. a day, there are 52 people who use social media for 61-120 mins. a day, and there are 37 people who use social media for 120+ mins. a day.
Data Collection Instruments
In this study, Metacognitive Awareness Inventory which is made up of 52 items has been used as the data collection tool. This inventory was developed by Schraw and Dennison (1994) and it was adapted to Turkish by Akın, Abacı and Çetin (2007) . Metacognitive Awareness Inventory has 5-likert rating system and the answers are (1) Never, (2) Randomly, (3) Often, (4) Generally, and (5) Always. The highest point one can get from the inventory is 260 and the lowest point one can get from the inventory is 52. A high point means that the candidate has a high level of metacognitive awareness as the inventory does not have any items with a negative statement. The total point got from the inventory can be divided to the number of items (52) 
Results and Discussion
In this part of the study, findings that are found from the data gathered will be mentioned. Findings will be shown in tables. In Table 2 , one can see the sub-dimensions of metacognition and metacognition total points of primary teacher candidates. As a result of this analysis, from the subdimensions of Metacognitive Awareness Inventory, it can be seen that the average points are as follows: Processual Knowledge X=14,070, Explanatory Knowledge X=29,183, Situational Knowledge X=18,248, Planning X=24,670, Observing X=28,183, Evaluation X=21,221, Eliminating Errors X=17,837, Managing Knowledge X=32,467 and Metacognition Total X=185,883. In addition, when Metacognition Total points are divided to the item numbers, we get the result of 3,57. It can be seen in It can be seen in It can be seen in [X2= 7,697, p<,05] . To see where the difference stems from, additional comparison techniques have been used. For this reason, Mann Whitney-U Analysis, one of the non-parametric techniques used to compare two parameters, has been used and the results can be seen in tables 8, 9 and 10. Table 8 .
Mann Whitney-U Analysis Results of Observing Dimension According to Income Level of Primary Teacher Candidates
As can be seen in Table 8 , Mann Whitney-U analysis has been done to see why there is a meaningful difference between primary school teacher candidates' Observing sub-dimension and Income Level parameter. As a result of the analysis, it has been found that there is a positive correlation between the primary teacher candidates' Observing sub-dimension and their income level on behalf of the candidates who have medium income level (Z= -2,739; p<,05). Table 9 .
Mann Whitney-U Analysis Results of Eliminating Errors Dimension According to Income Level of Primary Teacher Candidates
As can be seen in Table 9 , Mann Whitney-U analysis has been done to see why there is a meaningful difference between primary school teacher candidates' Eliminating Errors sub-dimension and Income Level parameter. As a result of the analysis, it has been found that there is a positive correlation between the primary teacher candidates' Eliminating Errors sub-dimension and their income level on behalf of the candidates who have medium income level (Z= -3,021; p<,05). Table 10 .
Mann Whitney-U Analysis Results of Total Metacognition Level According to Income Level of Primary Teacher Candidates
As can be seen in Table 10 , Mann Whitney-U analysis has been done to see why there is a meaningful difference between primary school teacher candidates' Total Metacognition Level dimension and Income Level parameter. As a result of the analysis, it has been found that there is a positive correlation between the primary teacher candidates' Total Metacognition Level dimension and their income level on behalf of the candidates who have medium income level (Z= -2,758; p<,05). It can be seen in 
Conclusion
In the study it has been seen that primary teacher candidates have high (metacognitive awareness inventory total points=185,883) level of metacognitive awareness. In addition, when metacognition total point was divided to the number of items, 3.57 point was found. One can infer an individual's metacognitive awareness level by dividing the inventory points to the number of items. It can be said that the participants who get lower than 2.5 points have low level of metacognitive awareness and the ones who get higher than 2.5 points have high level of metacognitive awareness (Akın, Abacı and Çetin, 2007) . According to these results, it can be said that the primary teacher candidates have high level of awareness in terms of skills like Planning, Observing, Eliminating Errors, Management and Evaluation and thanks to these abilities, they can organize learning process accordingly. The results overlap with the results of Baykara (2011), Kışkır (2011) , Dilci and Kaya (2012), Bakioğlu et. al. (2015) studies.
No meaningful difference was found between primary teacher candidates' sex and their metacognitive awareness level both in total points and sub-dimensions. So it was seen that sex is variable has nothing to do with metacognitive awareness. This result overlaps with the results of Baykara (2011 ), Sarpkaya et. al. (2011 ), Kışkır (2011 , Dilci and Kaya (2012 ), Deniz et. al. (2014 ), Bakioğlu et. al. (2015 studies. Besides this, different results than the results of this study can also be found in the literature. Kaçar and Sarıçam (2015) , Memiş and Arıcan (2013) , Tüysüz (2013) , Göçer (2014) , Tunca and Alkın Şahin (2014) found that females' metacognitive points were much higher than males' points.
No meaningful difference was found between primary teacher candidates' universities and their metacognitive awareness level both in total points and subdimensions. This might be because of the similarity of the two universities' syllabus and strategies, and that they have similar student profiles. However, in the studies of Tunca and Alkın Şahin (2014) , and Bakioğlu et. al. (2015) , there was a meaningful difference between the universities they compared.
No meaningful difference was found between primary teacher candidates' grades and their metacognitive awareness level both in total points and sub-dimensions. Kışkır (2011 ), Baykara (2011 ), Tunca and Alkın Şahin (2014 ), Deniz et. al. (2014 , Kaçar and Sarıçam (2015) also found the same results in their studies. However, in their studies, Gürşimşek, Çetingöz, Yoleri (2009) found that there was a meaningful difference between 2nd and 4th grade students on behalf of 4th grades in terms of the parameters of "Explanatory Knowledge" and "Processual Knowledge". Tüysüz et. al. (2008) also found that metacognitive awareness level of teacher candidates increases in parallel with their grade. 2nd, 3rd and 4th grade students got higher points when compared to the 1st graders.
No meaningful difference was found between primary teacher candidates' high schools and their metacognitive awareness level both in total points and subdimensions. The studies done by Sarpkaya et. al. (2011) , Kaçar and Sarıçam (2015) also support our findings. Dilci and Kaya (2012) found that there was no meaningful difference between primary teacher candidates' graduate programs and their metacognitive awareness level. As a result of these findings, we can say that graduate school does not determine the level of metacognitive awareness.
There has been found a meaningful correlation between the candidates' income level and Observing and Eliminating Errors, along with metacognitive awareness total points. For the Observing sub-dimension, teacher candidates who have medium income level think that they have higher awareness level than the ones who have low income level. For the Eliminating Errors sub-dimension, teacher candidates who have medium income level think that they have higher awareness level than the ones who have low income level. Primary teacher candidates who have medium income level believe that they have higher metacognitive awareness level than the ones who have low income level. No meaningful result was found for the other sub-dimensions. Sarpkaya et. al. (2011) did not find a meaningful correlation between income level and cognitive awareness level, either.
No meaningful difference was found between primary teacher candidates' use of social media and their metacognitive awareness level both in total points and subdimensions. But it is an interesting result that we found a meaningful correlation between the candidates who never use social media (158,77) and the ones who use it 2 hours+ on behalf of the latter with a point difference of 25.
